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on accessibility of language in order to learn.

To use the 4Cs planning guide:
» Start with content. Define it.

o What will I teach?

a  What will they learn?

o What are my teaching aims/objectives?

o What are the learning outcom

Now link content with communication.

o What language do they need to work with the content?

o Specialised vocabulary and phrases?

a  What kind of talk will they engage in?

a  Will I need to check out key grammatical coverage of a
particular tense or feature eg comparatives and superlatives

a  What about the language of tasks and classroom activities:

o What about discussion and debate?

Now explore the kind of thinking skills you can develop according
to decisions made above.

o What kind of questions must I ask in order to go beyond
‘display’ questions?

a  Which tasks will I develop to encourage higher order thinking-
what are the language (communication) as well as the content
implications?

Which thinking skills will we concentrate on which are

appropriate for the content?
Culture is not a post script but rather a thread which weaves it
way throughout the topic. Think of it as a circle which envelops the
topic. It is not enough to justify pluriculturalism by using another
language without explicit reference via the other 3Cs to cultural
opportunities which would not have existed in a mother tongue
setting. Eg Using target language countries where there is drought
so that case studies can be used to examine the project from an
alternative perspective - interviews with children whose lives have
been changed when Water Aid has provided them with a village
well.

What are the cultural implications of the topic?

How does the CLIL context allow for ‘value added?

What about otherness and self?

How does this connect with the all

KEY ISSUES
Download a copy of Bloo Taxonomy
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4.0 CLIL Task and Mate

The relationship between language and cognition (thinking and
understanding) is complex. However what we do know is that effective
learning involves cognitive challenge and feedback (assessment for
learning). In CLIL settings it is essential to ensure that the langua

not get in the way of understanding whilst at the same time it can itself be
cognitively demanding. Cummins developed a matrix for exploring the
relationship between cognition and language. This has been adapted for
CLIL settings. The matrix is a useful tool to audit teaching materials.
Cognitively undemanding materials are difficult to justify. Cognitively
demanding materials are fundamental to learning. The greatest challenge
for CLIL teachers is to develop materials and tasks which are linguistically
accessible whilst being cognitively demanding. Over a period of time the
CLIL journey may be from quadrant 3 to 4.

The Matrix

High Cognitive Demands

Low High
Linguistic Linguistic
Demands Demands

Low Cognitive Demands

KEY ISSUES
What does cognitively demanding really mean?

What does linguistically accessible mean?

How can we make materials linguistically accessible especially when the
concepts are difficult?

Use the matrix to plot a set of work sheets- how can these be improved?
Which quadrants are desirable and which are not?
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THE CLIL MATRIX  [Cummins, 1984 adapted by Coyle, 2010]

Instilling confidence by starting with
familiar work

Developing cognitive demands
through mainly recycled or
scaffolded language

Incorporating new language and new
content- cooperative group work,
technological and teacher mediation

Cognitive Demands

High

Low

Low High

Linguistic Demands
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