Language Portraits_English Through Primary School Curriculum

1. Preparation 
Each student in the class will make a linguistic portrait of themselves on an A4 sheet of paper, turned upright. Make sure that the portraits can be hung up in the classroom for at least a month so that they are clearly visible. Do not hang them in the corridor.
2. What are language portraits?
Language portraits are portraits of a special kind. Through language portraits, learners talk about languages by associating certain parts of their bodies with languages, and they may or may not explain their choices. In language portraits, learners can draw languages as well as dialects or accents. Language portraits can be made by learners of different ages, or by adults. 
The idea of language portraits is associated with the researchers Gogolin/Neumann (1991), Krumm (2001) and Oomen-Welke (2006). In the context of their research, language portraits have been produced in many schools in different countries to date. 

3. Instructions for production
a. Before making the language portraits, students are given an outline of the human body on a sheet of paper on which they draw their languages with crayons or coloured pencils. So the process of making is about drawing or colouring. So they can colour the bodies only partially or completely - it is up to them to decide. The pupils do NOT write their name on the sheet.

b. When students are given the outlines of the body, we do NOT suggest how to draw the languages. We also do NOT tell them to write or explain something next to it. We leave it all up to them. If students want to give the portraits a title, that's fine too. The instructions for the pupils are written on the sheet itself. Teachers make sure that each pupil gets a copy and that they each have their own crayons or markers.


c. When making language portraits, students may ask whether they should only draw the languages they can speak? The answer is: draw the ones in which you can at least say something. If someone asks if they can draw a (Slovenian) dialect or any other accent, we say that of course it is possible.

d. Students will make language portraits for different lengths of time. If an individual student thinks he/she is finished, there is no need to encourage him/her to do more. Collect the portraits when the pupils think they are ready. To avoid disturbing pupils who are finished earlier, prepare a quiet activity for them to do while they wait.







4. A4 for students

My languages							Date: ________________________
Draw your languages on the silhouette below.
Use a different colour for each language. 
Draw/colour in a way that shows what each language means to you and what feelings you associate with it. 
How do you do this? For example:
· with the colour you choose for each language,
· which parts of your body you paint with which colours,
· how much of a body part you paint.
You can also write something next to the picture, explaining why you chose certain colour and specific body part for a particular language.
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5. Publishing language portraits/make them visible
"Publishing" language portraits is important. For many learners, making language portraits will be the first opportunity to report on their languages and to reflect on those they know at least a little. This will be a new experience and for many learners it will be the first opportunity to reflect on their first language and other languages. Therefore, "publish/make them visible" the language portraits in each class. You will probably do this on the wall or by the blackboard or somewhere where there is enough space. The portraits should be clearly visible as you will need them for all three activities. They should stay "posted" for about a month. Then store them. We recommend that you show them again at the end of May. Ask each pupil to find their own and discuss whether you would draw something different now.

6. Three activities after "publishing"/making the portraits visible

A.
Talking about our language portraits

Pre-preparation for the activity: the teacher also makes her own language portrait, but the students have not seen it yet!
Implementation: the teacher carries out this activity together with the pupils.
Duration: varying lengths, minimum 10 minutes.

The teacher also "announces" her linguistic portrait, everyone gathers around her, then she shows her portrait and says something about it. What she says is up to each person to decide. Then it's the pupils' turn. Lead the discussion by having the pupils open up to say more about what they have drawn. 
We'll talk about languages, but also about genres - maybe one of the pupils will draw that they know Koroska dialect because they have a grandmother and grandfather there and know their dialect. We are not in any way saying to the pupils that this is not a language, we are talking about it being one of the varieties of a language. We can be happy if pupils are aware of the variety of a language. Experience shows that pupils like to show their linguistic portraits and, in doing so, they also talk about language conflicts, immigration stories and which languages they like to learn and which they don't like to learn or feel uncomfortable about learning.

B. Where are the objects from?

Pre-preparation for the activity: the teacher prepares one object related to the culture in which the language is spoken. Example: a Mozartkugel for Austrian German. 
Implementation: the teacher usually does this activity in the first language of most of the pupils but can of course use other languages if the pupils need help.
Duration: varying lengths, minimum 10 minutes.

Instruct the participants to each bring to school an object related to the culture where one of the languages they have drawn on the portrait is spoken. So, the students choose one of the languages from their portrait and bring one object related to that language or culture. The objects are collected at the beginning of the lesson and placed in a large box or bag. Divide the pupils into pairs and give each pair two of the objects from the box/bag. The pupils do not choose the objects themselves, but the teacher distributes them. Each pair tries to work out which language each object could be associated with. For each object, they write down the name of the language and the country or country where it is spoken.
After each pair has solved the mystery of the two objects, the pairs report their solutions to the puzzle. First the pair reports and then the person who brought the object tells whether the pair solved the puzzle correctly or not.
C. Language barometer
Preparation for the activity: the teacher prepares a poster for the class Language Barometer. She should think of a way how to write languages that are spoken in the classroom on the poster.
Implementation: the teacher carries out the activity together with the pupils.
Duration: varying lengths, minimum 10 minutes.

The teacher says that we are going to do a Language Barometer in the classroom, based on the languages that the pupils speak at least a little (or very well). The teacher tells how the barometer will be done. The names of the languages and the number of pupils who speak each language will be written on it. We can add something else next to it, but this will be decided in class. It is important that the barometer is illustrative, as we will be comparing it with the other two classes in the parallel class. In addition, we will add a language if a new student joins the class during the year. The language barometer should be displayed on the wall throughout the year and can also be presented to parents at the parents' meeting. Occasionally, we can use it for other activities. For example, alongside the Language Barometer, we could also create a 'Language Wish Barometer'. In this way, we can record which languages pupils still want to learn in class and why.
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Die Druckversion kann in der gebundenen Form ge-
nutzt werden. Dann missen die Kinder allerdings fir
Meine Schatztruhe* eine eigene Mappe anlegen. Die
Kinder konnen aber auch die Druckversion vorsichtig
auftrennen. Dann dienen die einzelnen Seiten als
Grundstock fir einen Ordner. Letztere Vorgehensweise
hat den Vorteil, dass alle Teile des Portfolios, also auch
Meine Schatztruhe*, in einem Ordner zusammenge-
fasst sind. Zustzliche Seiten, die die Lehrkraft den
Kindern als Erganzung von Mein Sprachenportfolio
anbieten mochte, lassen sich leichter einordnen.

Die Online-Version bietet SchwarzweiBvorlagen, die
von den Kindern farbig gestaltet und in einem eigenen
Ordnerzusammen gestelltwerden sollten. Esempfiehlt
sich, das Deckblatt sowie die Titelseite Meine
Schatztruhe auf festerem Karton aufziehen zu lassen.
Die Online-Version ist sicher fir Lehrkrafte aufwendi-
ger, weil sie die Vorlagen fur die Kinder kopieren mis-
sen. Andererseits haben die Kinder groBere Freiheiten,
ihr Portfolio kunstlerisch zu gestaten. Die Lehrkrafte
kennen leicht zusétzliche Seiten einbringen.

Die Seiten 1 - 3 bilden den Sprachenpass
Seite 1: Ich Giber mich:
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Klasse ein Gesprach Gber die dort vertretenen
Sprachen stattfinden. Die Klasse kannte beispiels-
weise ein Wandfries anlegen mit dem Titel
Sprachen in unserer Klasse". Dieses knnte etwa
wie folgt gestaltet werden: Fr die einzelnen
Sprachen werden Symbole gewahlt, z. B. die Natio-
nalfahnen. Den Symbolen werden dann die Namen
der Kinder zugeordnet. Das Wandifries kénnte ferner
durch alltégliche Redewendungen der einzelnen
Sprachen erganzt werden (BegriBung, Verab-
schiedung usw.)

Seite 2: Ich und meine Sprachen:
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ich und meine Sprachen
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Auch diese Seite gehdrt zum Sprachenpass und soll
den Kindern die Moglichkeit bieten, ihre Erfah-
rungen mit den mitgebrachten und den in der Schule
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