INTRODUCTION

Welcome to the Language Aware Pathway!
As school communities are diverse and learners and their language repertoires are individual, it is important as educators and teachers that we work together to build our understanding, share our experiences, and develop a language aware operating culture and language aware practices that support the equal participation and involvement of all learners. As in all education, in language aware teaching the teacher’s beliefs and conceptualisations and choices and actions have an essential impact on what can be learned.
The Language Aware Pathway is built to run throughout the class teacher education curriculum, ensuring you have plenty of time to:
· Develop your understanding of language awareness as an ethical, social and pedagogical phenomenon;
· Recognise learners as linguistic agents with a variety of linguistic resources; and
· Develop your own language aware pedagogy.
On the Language Aware Pathway, you will develop your pedagogical expertise for encountering diversity and promoting the agency of all learners in future school communities.
STEP 1: The linguistic landscape of school (included in 'An introduction to POM studies')

What does language awareness mean? What is the linguistic landscape of the school environment? And what role does language awareness play in the curriculum?
The first step on the Language Aware Pathway is to become aware of diversity in school and the linguistic landscape of the school environment. As part of the Introduction to Multidisciplinary Studies, students are introduced to the concept of language awareness and the role of language awareness in the National Core Curriculum for Basic Education. Step 1 also discusses how language mediates meaning in different subjects.
The course includes three lectures exploring language awareness. The lecture themes are: 1. The Multilingual School and Language Awareness; 2. Pre-Primary and Early Education; and 3. Mother Tongue and Mathematics Teaching. In addition, students reflect on the lectures during the theme-based demo group sessions.
Texts, tasks and tools:
· On a journey with a multilingual student! website: https://monikielisenoppijanmatkassa.fi/materials-in-english/ 

STEP 2: Me as a language user and communicator (OKLV211)

STEP 2: Towards competence in academic interaction: strengthening language identity (OKLV211 Interaction skills in education 1)
The second step on the Language Aware Pathway is to examine the importance of communication and interaction in education studies and professional practice. On the course, students observe and reflect on their own interaction skills as well as the various tasks, challenges and forms of communication and interaction in different educational and academic communities. The skills required for working in the academic textual environment are a central element of Step 2. Writing is approached as an interactive process involving discussion and interpretation of and around texts as well as the production of students’ own writing with the help of peers.
Tasks
During the course, students start building a Me as a language and communication specialist profile online. The online tasks help the student gain insights into themselves as a communicator, interactor and language user and to build a picture of their strengths and areas for development in interaction. Students consider, for example, how they use language, different languages, and forms of language in different contexts.
STEP 3: Language aware practices (Video Clubs, TP1 & ProTeacher)

What language aware practices have you observed in school? How can language awareness support student participation in the classroom and in school activities?

Language awareness is a key consideration in each of the teaching practices. Teaching Practice 1 raises language awareness by observing the multilingualism and language aware practices of the school. This provides concrete examples of what language awareness means in the classroom and in school life and what language-based tools the teacher can use to support learning, participation and understanding. Language awareness is also the theme of one of the Teaching Practice 1 Video Clubs, which aims at supporting the development of classroom interaction observation skills.​​
TP1 ProTeacher development work: Diversity and ethical choices in school

The development of language awareness is part of teacher development, which is reflected on, explored and described in ProTeacher – an online personal-professional portfolio of student teacher development. On the Language Aware Pathway, the ProTeacher reflection tasks are linked with the Teaching Practices 1-4. During each teaching practice, students reflect on their skills and abilities with the help of selected questions related to the core competencies of teacher education at JYU. 
ProTeacher1 Questions:
Ethical competence
· What kinds of ethical choices can (or did) a lesson involve? What ethical choices can be connected with different subjects, or the working culture of the school?
Interaction skills and diversity-related competence:
· What kinds of diversity do I recognise in myself and in others, such as different identities and the elements that constitute them, and how does this show in my thinking and actions?
Pedagogical competence:
· How can the teacher support and guide the class atmosphere so that difference is recognised and respectfully appreciated, enabling pupils to care and look out for one another?
 
Using these ProTeacher questions, consider how your understanding of language aware and multilingual pedagogy has evolved.

STEP 4: Equality through literacy & Me as a language and communication professional (POMM1083)

How do I teach the Finnish language? How does a language aware approach help to teach other school subjects?

Pedagogical multidisciplinary studies in Finnish language and literature prepare student teachers to teach Finnish language and literature in grades 1 to 6 (age 7-13) of basic education and in preschool. In addition, they offer the capacity to teach other school subjects using a language aware approach and also to take into account the needs of multilingual learners in different subjects and to utilise their multilingual resources. 

In Step 4, language and language use are examined for example from the following perspectives:
· Pupils’ (multilingual) language environments and linguistic identity development
· Differentiation of language use features in different situations and text types
· Language resources of pupils in writing
· Interpretation of Finnish language structures in textbook exercises
· Linguistic features of the texts of different subjects
· Integration of different subjects into Finnish language teaching
· Developing language awareness through literature
· Conceptualisation of linguistic phenomena

The starting point for the studies is the use of pupils’ own textual and linguistic environments. The material includes spoken, written and visual multimodal texts. Activities that develop language aware pedagogy are included in the module tasks and exam assignments and are also discussed in small group sessions.
Language aware teaching in other subjects is seen as a tool to support the equal participation and agency of all learners. The studies explore ways to support multilingual and multicultural learners in school and in mainstream education. The main source material is the On a journey with a multilingual student! website (CLICK here: https://monikielisenoppijanmatkassa.fi/materials-in-english/).

STEP 5: Language-Oriented Multidisciplinary Learning in school (POMM1120)

Language-Oriented Multidisciplinary Learning Module

The Language-Oriented Multidisciplinary Learning Module course introduces students to language learning and teaching in theory and practice. Understanding of the concepts of language awareness and language education is deepened in the theoretical part, e.g. with the help of IKI project podcasts. In planning and implementing a language-oriented multidisciplinary learning module, students consider how multidisciplinary learning can support the objectives of language learning and how the linguistic perspective can support understanding and learning of the phenomenon at the core of the multidisciplinary learning module. In planning and implementing their multidisciplinary module, students are required to take into account the language aware perspective so that their understanding of language awareness informs their practice during the course.

During the theoretical part, students reflect on their own language learning pathway and their future role as a language teacher, also from the perspective that every teacher is also a language teacher. In addition, students consider their own relationship with foreign language teaching.

Course objectives:
 After completing the course, the student:
· Understands the basics of child language development and the pedagogy of language teaching, especially from the point of view of early foreign language learning and the second national language;
· Understands the importance of languages in achieving the general and broad (cross-curricular) objectives of the National Core Curriculum for Basic Education;
· Is able to plan, implement and evaluate a language-oriented multidisciplinary learning module in the school context;
· Is able to work constructively in cooperation with student colleagues and school staff; and
· Takes responsibility for their own and others’ learning and is able to reflect on their own learning;

STEP 6: Recognising learners’ linguistic resources (TP2 & ProTeacher)

What kinds of linguistic resources do the learners have? How should these be taken into account in planning your teaching?
In Teaching Practice 2, student teachers learn to identify the language resources and language skills development of learners. The Fourfold Matrix of Language Skills is used to help identify what skills and challenges learners encounter in different language situations – in what situations can they function independently, and where is support needed? Language-related observations are taken into account when planning their own teaching, and language aware reflection is included as part of the lesson plans.
TP2 ProTeacher development work: Me encountering learners
The development of language awareness is part of teacher development, which is reflected on, explored and described in ProTeacher – an online personal-professional portfolio of student teacher development. On the Language Aware Pathway, the ProTeacher reflection tasks are linked with Teaching Practices 1-4. During each teaching practice, students reflect on their skills and abilities with the help of selected questions related to the core competencies of teacher education at JYU.
 
TP2 ProTeacher development work – reflective questions
Interaction skills and diversity-related competence:
· What prejudices, attitudes, assumptions and beliefs do I recognise in myself that affect how I encounter and interact with others? How do I deal with these?
· Do I question what I assume about the learner? How do my attitudes affect how I encounter learners? Am I ready to learn more about the learners?

Pedagogical competence:
· How do I identify, recognise and consider the different needs of my learners?
· How do I promote the cultivation of a positive atmosphere?
· How, as a teacher, can I promote learners’ enthusiasm and motivation?
· What impacts does class atmosphere have on learning and well-being?
· How, as a teacher, can I take into account the lived experience of children and adolescents?

Using these ProTeacher questions, consider how your understanding of language aware and multilingual pedagogy has evolved.

STEP 7: Harnessing the language resources of the learning community (TP3 & ProTeacher)

Language Awareness Task (TP3)

Orientate to the theme by reading the article below and watching the video. Outline for yourself why knowledge of pupils’ multilingualism and linguistic resources is important for the teacher. The article and video also provide you with tips for your language aware session during the teaching practice.

- Cummins, J. (2017). Multilingualism in Classroom Instruction: “I think it’s helping my brain grow.” Scottish Languages Review 33, 5–18. 
CLICK here: https://www.scilt.org.uk/Portals/24/Library/slr/issues/33/33-00%20CompleteIssue.pdf#page=9

Language awareness task during the teaching practice: 

1) Map the language resources of the children in your class (what languages they know, use and understand) by talking to the supervising class teacher and observing lessons. You can use the Fourfold Matrix of Language Skills for support (see attachment). Consider how to make the pupils’ multilingualism visible and part of class activities. 
2) Plan a session featuring different languages, dialects or language variants by drawing examples from the children’s experience (what languages, dialects or variants do the children speak, hear, understand) or by incorporating content in different languages into the session. Take into account the resources of the class. You can also use external language resources, such as texts, songs or games in different languages, or, for example, people who speak languages that the children don’t know. You can find more ideas from the additional resources listed below.
3) Carry out the session (min. 1 h), explicitly drawing on the multilingual resources and potential of the class.  


Additional resources in English for session planning:
· On a journey with a multilingual student! 
CLICK here: https://monikielisenoppijanmatkassa.fi/materials-in-english/:
· Social interaction and participation skills
· Oral comprehension skills
· Reading comprehension skills
· Language portraits
CLICK here:  https://inouterasmus.wixsite.com/resources/language-portraits
· IKI project’s language aware practices package (available on Peda.net)

TP3 ProTeacher development work: The multilingual learner in the school community

The development of language awareness is part of teacher development, which is reflected on, explored and described in ProTeacher – an online personal-professional portfolio of student teacher development. On the Language Aware Pathway, the ProTeacher reflection tasks are linked with Teaching Practices 1-4. During each teaching practice, students reflect on their skills and abilities with the help of selected questions related to the core competencies of teacher education at JYU.
 
TP3 ProTeacher development work – reflective questions:
Social and societal competence:
· What kind of prejudices, assumptions, attitudes and unfair practices do I recognise at the level of the school institution?
· How can school and education build society and the future?
Pedagogical competence:
· How and what do I observe from my class and how do I use my observations in my pedagogical choices?
 Using these ProTeacher questions, consider how your understanding of language aware and multilingual pedagogy has evolved.

Step 8: A language aware school community (TP4 & ProTeacher)

How does a language aware school community relate to wider society? What should a teacher take into account when working with families newly arrived in Finland? 

Language Awareness Task

Language awareness means being conscious of language use situations, texts and features of language. The following model supports first and second generation immigrant pupils in particular by paying attention to how language is used in teaching 

LANGUAGE AWARENESS TASK:
A foreign-language family moves to Jyväskylä and their children join your class in teacher practice school.
Consider:
- What might a family moving to Jyväskylä need to know about school life, and what information might be useful for the family to share with the teacher?
- What should teachers find out about the background of the family and the student (e.g. previous learning experiences and language resources)? What are the best ways to obtain this information?
- How can teachers make sure pupils are involved classroom interaction and participate equally?
 
In your small group, based on the literature and your reflections, prepare a roughly 2-page info pack for the family and a toolkit for the teacher. Include a short metatext laying out the ethical background of your principles and actions as a teacher (approx. 1 page). Make use of the literature and online resources as well as the TP3 materials and experiences. If you wish, you can also interview families about their experiences (families can be contacted e.g. via Multicultural Center Gloria). The task will be analysed during the final session for ProTeacher reflections.


TP4 ProTeacher development work: Equal and equitable education

The development of language awareness is part of teacher development, which is reflected on, explored and described in ProTeacher – an online personal-professional portfolio of student teacher development. On the Language Aware Pathway, the ProTeacher reflection tasks are linked with Teaching Practices 1-4. During each teaching practice, students reflect on their skills and abilities with the help of selected questions related to the core competencies of teacher education at JYU.

OH4 ProTeacher development work – reflective questions:

Pedagogical competence:
· In what ways am I prepared to guide and support accessible and personalised learning?
· What are my areas of development (e.g. in guiding learning, removing learning barriers, personalisation, evaluation, teaching methods and working methods, etc.)?

Well-being of the school community and its support:
· How can I support my teacher colleagues’ well-being and commitment?
· How can I help motivate the work community to develop its operating culture?

SCENARIOS FOR REFLECTION 
https://docs.google.com/presentation/d/16P1ydSH4Qqn6BMYyo9DVVN7llcgV-C81q5k3E7ED8hU/edit?usp=sharing 

SOURCE: https://peda.net/jyu/okl/koo2/lue-lisaa
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